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ABSTRACT: This case study explores the efficacy of online social network sites in linking 
design students with industry through an e-mentoring scheme, to enhance employment 
prospects and promote professional networking. Over one semester eighteen students 
engaged with their peers and a group of industry professionals through an interactive online 
forum within the host site Facebook. Facebook was chosen ahead of alternate sites for 
several reasons including its immense popularity, intuitive interface, and its successful 
integration in other design courses within an Australian school of architecture. Each week 
students were required to submit work-in-progress online, after which industry representatives 
would provide feedback and critiques, with the expectation that meaningful discussions would 
ensue, allowing students to generate embryonic professional connections with industry. The 
evaluation process involved pre and post semester questionnaires for the students, weekly 
analysis of the online group, and interviews with the industry representatives involved in the 
project. Students responded positively to the experience, citing professional networking and 
peer feedback as key outcomes. The project will expand in the future to include international 
peers and mentors. 
 
Keywords: Online mentoring, education, graduate outcomes 

 
1. INTRODUCTION 
 
1.1 Objectives 
This research has been carried out to evaluate the effectiveness of online social network sites as tools for 
establishing networking opportunities for postgraduate design students with relevant professionals, including both 
recent graduates and industry leaders. The core objectives for the study were a) to determine the requirements and 
expectations of final year postgraduate design students as they prepared to enter the workforce, b) to establish the 
significance of mentoring in final year design education, c) to explore alternatives to traditional face-to-face 
mentoring, and d) to generate an engaging and interactive online community linking design students with industry. 
In order to achieve these objectives it was crucial to first determine the motivation of the students involved in the 
project, including their educational background and intentions upon completion of their current studies. 
 
1.2 Who are the students? 
Eighteen final year postgraduate coursework students enrolled in the Master of Design with Digital Media program 
at The University of Adelaide, Australia, took part in the study over one semester in 2009. The students came from 
a broad range of educational backgrounds including Design Studies, Architecture and Visual Arts, and majored in a 
concurrently wide range of design fields such as architectural visualisation, animation, visual effects, web design 
and graphic design. The cohort was made up of ten male and eight female students and included nine international 
students and nine local students. The majority of students intended to move into the workforce, either locally, 
nationally or internationally, at the completion of the program, with a small number indicating they intended to 
complete another postgraduate coursework program or commence doctoral studies. Bearing this in mind, it was 
essential to give the students the opportunity to a) network with relevant design industries, and b) develop a 
professional presence, while they were still studying. 
 
2. MENTORING 
 
2.1 What is mentoring? 
Mentoring has two basic functions in career development: instrumental and psychosocial. The first function, 
instrumental (or career enhancing), deals with job-related activities. Participants engaging as mentors in this 
function offer support, advice and information related to task, career or professional development. The second 
function, psychosocial (or interpersonal enhancement), has to do with polishing interpersonal work skills, reducing 
stress, talking about problems, discerning how one is perceived by one’s colleagues, and role modelling correct 
behaviour for the workforce (Knouse, 2001). Mentoring can also be defined as a process of shared learning and 
growth that promotes mutual benefit, interaction and support for both parties (Bierema and Merriam, 2002), and is 
becoming an increasingly important function for both entering the workforce and future career success (Knouse, 
2001). The mentoring relationship is a two way process which potentially benefits both mentee and mentor as they 
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learn from each other (Bierema and Merriam, 2002). Recently a range of online mentoring approaches have been 
adopted in order to overcome barriers to traditional face to face mentoring including lack of access due to 
geographical or professional isolation, and time constraints, the latter of which is of particular importance in the 
hectic, modern-day design industry. 
 
2.2 Online mentoring – advantages and disadvantages 
Online mentoring is carried out using electronic forms of communication, and is otherwise referred to as 
telementoring, e-mentoring or virtual mentoring (Kasprisin, Boyle Single, Single, Muller, 2003). Asynchronous 
online mentoring is usually carried out by email, however recently synchronous methods of communication have 
been utilised more and more, including wikis, blogs, instant messaging, social network sites, online voice-to-voice 
networks, and video conference tools such as Skype, indicating that the internet and accompanying social software 
applications can provide a viable medium for enabling mentoring. Online mentoring is distinctive because it 
challenges the conventional wisdom that mentoring must be based on a personal, face-to-face relationship. It 
opens the possibility for relationships that cross boundaries of time, geography, gender and culture unlikely to 
happen with traditional mentoring relationships (Bierema and Merriam, 2002). The ability of the internet to 
overcome temporal and spatial barriers enables mentoring to have an unprejudiced quality that can be missing in 
face-to-face mentoring. Social software appears to have affordances to support long term engagement of all parties 
in an e-mentoring relationship as it provides support for learning communities, dialogue and self-directed activity 
while enabling group interaction and structured feedback processes. E-mentoring may happen between peers, 
one-on-one, one mentor may work with a team, or students may even provide mentoring to their mentors (Bierema 
& Merriam, 2002). Mentors who may not have time for face-to-face meetings find telecommunications affords them 
the opportunity to still participate and share their expertise with young people (Goldman 1997); however, e-
mentoring is not necessarily based on a wise elder dispensing advice and instruction to a protégé. Rather it is a 
mutually beneficial relationship that is highly versatile and can be adapted to work in a variety of settings (Bierema 
& Merriam, 2002). E-mentoring assumes that a relationship exists between the mentor and mentee and that there 
is a mutual benefit for participating in the relationship. 
 
There has been some scepticism as to the value and outcomes of online mentoring. Brockbank and McGill (2006) 
believe the emphasis on online mentoring as a cheap and time-saving process results in a relationship that is 
driven by needs of the organisation rather than the learning or developmental requirements of the mentee. Other 
researchers feel mentoring can only be carried out face-to-face so that mentees can observe their mentors (Evans 
& Volery, 2001). On the other hand, advocates of online mentoring argue that it is effective, particularly when there 
are no opportunities for traditional face-to-face mentoring. With internet connections becoming faster and more 
widely accessible on a range of new platforms such as mobile phones, netbook computers and tablet PCs, the 
availability of mentoring becomes a national or even international option which is particularly beneficial for people 
who would otherwise be unable to access mentoring opportunities locally (Kasprisin et al, 2003). However, while 
online mentoring creates new national and global opportunities, it can involve additional costs and time, as setting 
up websites and program software can be costly and time consuming processes. Both Kasprisin (2003) and Single 
and Single (2005) agree that online mentoring is not necessarily a time-saving or a cheaper option to traditional 
mentoring and as such, finding existing platforms to use as host sites is an essential part of establishing an e-
mentoring scheme. 
 
There are other disadvantages of the online medium that also need to be considered. Participation in this realm 
requires access to computer technology and computer literacy, and while these aspects of tertiary education are 
increasing dramatically, Prensky’s ‘Digital Natives’ label (Prensky, 2001) doesn’t accurately encapsulate the entire 
student population, particularly in remote areas. Virtual intimacy can be difficult to obtain, particularly if the parties 
have never met in person. It can be easier to misconstrue the message of an email in comparison to the face-to-
face spoken word, which can lead to difficulties in communication. Computer mediated communication also lacks 
the extra cues that body language and non-verbal communication adds to an in-person conversation. On the other 
hand emails provide a permanent record that can be returned to for further reflection. While e-mentoring 
overcomes the barrier of time constraints by allowing flexibility of participation, and asynchronous communication - 
emails can be read, considered and answered at a convenient time which allows contemplative reflection and 
constructive feedback (Stewart, 2006) - initial observations indicate that online relationships require additional 
support and education in the beginning stages of development. Ongoing communication and feedback are vital 
components of any successful mentoring relationship, but are of even greater magnitude with e-mentoring. 
 
2.3 Using Facebook as a host site for online mentoring 
Web 2.0 technologies, the participatory web, including social network sites (SNSs) such as Facebook and 
MySpace, and content-sharing sites such as YouTube and Flickr, allow individuals to present themselves, 
articulate their social networks, and establish or maintain connections with others. SNSs are amongst the most 
visited sites on the internet, with ‘Generation-Y’ at the forefront of the popularity surge around the world. Facebook 
is the most used global social networking website with over 400,000,000 active users (www.bbc.co.uk), at the time 
of writing this paper. It allows users to set up a personal page, including personal information, photos, videos, text, 
and a ‘wall’ for ‘friends’ to post information on. Users can add ‘friends’, create networks, groups and events, and 
link to professional sites, and as such can create an effective online presence. Users can also design and develop 
in-house applications that interact with core Facebook features. Facebook was chosen as the host site for the 
assessment task, for this research, because of the uniform strength of its features as compared to other popular 
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social networking options. The site’s popularity ensured that many students would be familiar with its layout and 
operation, while the ‘group’ and ‘event’ applications enabled the creation of an accessible, easily-maintained, and 
highly interactive online forum. Lastly, and importantly for this particular cohort, the 24/7 availability of the site 
conformed with the ‘anytime, anywhere’ work attitude of Generation-Y students, including those from overseas. 
From an international student perspective, developing a sense of belonging in the academic community is critical in 
supporting the adjustment to university culture in Australia, more specifically building cross-cultural connections 
with local students. Peers in the academic learning community play a critical role in enhancing the experience at 
university for international students (Krause, McInnis, Welle, 2003), however interaction, even on a basic level, can 
often prove difficult due to language barriers and students’ inhibitions. The research literature suggests that some 
forms of computer-mediated communication can lower barriers to interaction and encourage more self-disclosure 
(Bargh et al, 2002) and as such SNSs including Facebook may enable connections between peers that would not 
otherwise occur. By providing alternate means of communication students are able to engage with peers and 
professionals who share similar interests or relational goals, not just the same language. 
 
2.4 Professional networking 
Feedback, critiques and interaction with peers and professionals are all essential elements of design education, 
particularly emergent specialist fields such as character modelling, rigging and animation. The industry moves 
forward at a great pace and it is vital students stay up-to-date with current practices and techniques. Often the best 
way to do this is to post work-in-progress media on online forums, such as CG Society, to receive feedback from 
industry professionals. Online social networking sites such as Facebook, take this concept further by dynamically 
integrating academic and social qualities. The ability to chat online, engage and interact in a slightly less formal 
environment than a 3D-specific forum allows a stronger social interaction to take place between the professional 
and student, or employer and prospective employee. As Hugh Nguyen, co-founder and producer of Adelaide-based 
animation company The People’s Republic of Animation notes: 
 

“A prospective employee not only has to have great technical ability, they need to fit into our 
company on a social level. As we are a fairly small studio and we all work together in the same 
room, it is crucial everyone gets along and works together. A site like Facebook allows you to 
gauge an understanding of someone before they even come into the office for an interview or some 
work experience. You can see their work, chat online and learn more about their personality – it’s 
[Facebook] a very useful tool for an employer.” 

 
In 2007, five graduates from the Master of Design with Digital Media program at The University of Adelaide posted 
images and videos of work-in-progress on a public accessible group on Facebook, which was then viewed by a 
leading animation studio in Adelaide. As a result, the students were able to receive feedback and critiques from the 
studio, resulting in discussion, networking, experience and ultimately, for three students, paid employment. This 
successful, albeit unstructured, process led to the integration of online mentoring within the program in 2009.  
 
3, THE MENTOR SCHEME 
 
3.1 The process 
The eighteen students enrolled in the program took part in a pre-semester survey held in the opening lecture. The 
survey included four broad types of measures. Firstly information about demographic and other descriptive 
variables, including gender, age bracket, ethnicity, and student type, was collected, as shown in Table 1. Secondly, 
Facebook usage measures were included, such as time spent on the site and whether it was utilised for any 
professional development. Thirdly, the survey included measures to assess the students’ attitudes towards on-line 
and traditional mentoring. Lastly, students were given the opportunity to indicate what their intentions were at the 
completion of their studies and what they believed were the most important factors in reaching their goals. 
Attitudinal responses were measured using Likert scales from 1-7, and additional, open-ended comments were 
encouraged. A one-hour workshop was scheduled for the opening studio session of the course, allowing 
inexperienced students to become accustomed with Facebook’s layout and operation. Students were shown how 
to create an account, interact with peers, and take part in the compulsory on-line assessment, however as almost 
all students were already members of Facebook, this was achieved in a matter on minutes. Throughout the 
semester, students were required to a) submit a series of images or videos, related to ongoing assessment tasks, 
to an online gallery in Facebook every week; and b) provide critiques on peers’ submissions. Industry 
representatives would then login to the site the following week and provide students with feedback, commentary 
and critiques. Students had 24/7 access to two computer labs and could also access the site and submit work 
through private internet connections. 
 
3.2 Structuring the scheme 
The online mentor scheme was structured so that the cohort of students would have access to a range of mentors 
over the semester rather than having one set mentor per student. This decision was made in order to establish a 
sense of community within the group and to avoid any favouritism or the forming of small cliques. An amorphous 
nature to the role of the mentors also allowed for flexibility in terms of their responsibilities. By encouraging the 
mentors to provide critiques at any time, rather than a set day or week, it was hoped that they would then 
participate more regularly and significantly rather than feel like they only had a small window in which to make an 
impact. 
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Demographic 

No. of 
students 
(Local) 

No. of 
students  
(Int.) 

No of students (All) 

Gender:    
Male 5 5 10 
Female 4 4 8 
Ethnicity:    
Local 9 0 9 
International 0 9 9 
Student Type:    
Full-time 18 18 18 
Part-time 0 0 0 
Member of Facebook:    
Yes 9 8 17 
No 0 1 1 
Do you use Facebook for professional development?    
Yes 5 2 7 
No 4 6 10 (+1 non-member) 
Program major:    
Animation 3 4 5 
Web / Graphic Design 4 1 5 
Visual Effects 2 1 3 
Architectural Visualisation 0 3 3 

Table 1: Breakdown of student demographics 
 

3.3 The mentors 
To manage the diverse range of students within the cohort a similarly wide range of mentors was required. In total 
there were nineteen mentors involved in the project from both local and national design companies, representing 
the animation, visual effects, visualisation, web design, graphic design and advertising industries. The group 
included high and mid level professionals as well as recent graduates from the program. All of those included in the 
study saw the scheme as a good opportunity to both scout for potential employees, and give something back to the 
community. Permanent and casual staff involved in delivering the course also took part in the mentor scheme. 
 
3.4 The students’ intentions and expectations 
The pre-semester survey helped outline the students’ intentions upon completion of the program. twelve students 
indicated they intended to enter the workforce either locally, nationally or internationally, while six indicated they 
intended to complete further study, either additional postgraduate coursework or research. The majority of local 
students suggested they would move into the workforce, whereas the split of international students was more even, 
as outlined in Table 2. 
 

 
 
Student Responses 

Number of 
Responses 
(local) 

Number of 
Responses 
(int) 

Number of 
Responses 
(total) 

Entry into workforce (local) 6 0 6 
Entry into workforce (international) 0 4 4 
Entry into workforce (national) 1 1 2 
Total entering workforce 7 5 12 
 
Further study (research) 0 3 3 
Further study (coursework, international) 1 1 2 
Further study (coursework, local) 1 0 1 
Total continuing study 2 4 6 

Table 2: Student intentions at completion of study 
 

The cohort of students provided a range of responses when asked what factors they believed were crucial in 
helping them reach their goals at the completion of the program, as outlined in Table 3. Students were given the 
opportunity to provide open ended comments and were not presented with any example answers. The primary 
responses from the group was professional development and meaningful connections with industry through a 
range of mediums including client based projects, consultations with industry representatives, guest lectures and 
workshops, as well as feedback and critiques. The majority of students rated access to appropriate software and 
hardware as extremely important, while more students indicated that a strong set of software skills knowledge was 
crucial rather than design theory knowledge. Feedback on work-in-progress from a range of sources including 
program staff, industry professionals and peers was also consistently mentioned, while a smaller number of 
students indicated that connections to other programs and schools locally, nationally and internationally was 
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important “in order to engage with peers around the world and gauge the quality of comparable work on a global 
scale.” Lastly four students indicated that links to additional study, either coursework or research, was required. 

 
 
 
Student Responses 

Number of 
Responses 
(local) 

Number of 
Responses 
(int) 

Number of 
Responses 
(total) 

Connections with industry 9 8 17 
Professional development – industry projects with real clients 8 7 15 
Access to appropriate software 9 5 14 
Software skills knowledge 9 5 14 
Program facilities (computers, labs, internet) 9 4 13 
Feedback from staff 7 5 12 
Feedback from industry professionals 8 3 11 
Feedback from recent graduates 6 3 9 
Design theory knowledge 4 4 8 
Feedback from peers 4 2 6 
Connections with national peers (similar programs) 5 1 6 
Connections with international peers (similar programs) 1 4 5 
Links to further study areas (coursework) 2 2 4 
Links to further study areas (research) 1 3 4 

Table 3: Student responses to what they perceived were the key factors of final year study. 
Students were allowed to provide as many factors as they liked, and therefore the total number of 

responses does not equal 18. 
 

3.5 The weekly submissions 
Students submitted work-in-progress images and videos each week for a total of ten weeks in the semester. The 
submissions were worth 10% of the students’ final grade for the six-unit course Narrative in Design with Digital 
Media, and were assessed on the quality of the submissions and accompanying descriptions. There were no set 
mentors each week, as outlined in the project rationale – industry representatives were asked to log on 
intermittently and supply feedback and critiques where suitable. Industry critiques came in the form of both written 
and pictorial responses as shown in Figure 1. 

 

 
Figure 1: Student submission and pictorial feedback from week 11.  

Left, a student submission for the promotional graphic design of an architectural visualisation 
project, and right, the resulting pictorial feedback.  

 
The submissions from students were broad in nature and included design subjects such as architectural and 
landscape architectural visualisation; character design, animation, and performance; and web, graphic, and 
interactive design. Figure 2, shows external and internal architectural renderings, submitted in week 8. These 
submissions prompted written critiques from professionals representing three separate companies, regarding both 
the visual quality of the images and the design of the building, specifically site orientation and materiality. 
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Figure 2: Architectural visualisation renderings, submitted in week 8. 

 
3.6 The evaluation process 
The evaluation of the online mentor scheme involved informal face-to-face and virtual discussions with industry 
representatives over the semester, weekly examination of the online group and galleries, and a post-semester 
questionnaire for the students, which assessed their attitudes regarding social network sites as academic and 
professional tools, their experiences throughout the course, and the perceived effectiveness of e-mentoring. 
 
4. THE EXPERIENCE 
 
4.1 The student experience 
The post-semester survey revealed the students’ attitudes towards the virtual learning environment in Facebook. 
Students were presented with five Likert-scale questions relating to two key topics: a) social network sites as 
professional tools, and b) the effectiveness of the online mentor scheme within the program, as shown in Table 4. 
 

 
 
 
Post Semester Survey Questions 

Mean 
Response 
(Likert 
scale 1-7) 

Percentage 
of students 
in broad 
agreement 

“I believe social network sites, such as Facebook, are beneficial for 
academic critiques, discussion and networking.” 

5.8 75% 

“Over the course of the semester I received beneficial feedback and 
commentary from peers through the online mentor scheme in 
Facebook.” 

5.3 75% 

“I believe social network sites, such as Facebook, are beneficial for 
creating a professional online presence and improving employment 
prospects.” 

5.1 75% 

“I believe social network sites, such as Facebook, are beneficial for 
linking with relevant design industries.” 

5.0 83% 

“Over the course of the semester I received beneficial feedback and 
commentary from industry representatives through the online mentor 
scheme in Facebook.” 

4.9 67% 

Table 4: Student responses to Likert scale questions in post-semester survey, including Mean 
Responses and Broad Agreement Percentages 

 
The majority of students indicated they believed social network sites, such as Facebook, were beneficial for 
academic critiques and discussions, and also useful for linking with design industries. One student noted that “I talk 
more in online discussions than in class so it is important for me to get feedback and comments on line”, while 
another stated: 

 
Facebook is a social networking tool before it is a professional tool, however many design 
companies, particularly in web and graphic design, have a Facebook page which allows you to 
connect with them in a less formal way. Facebook pages are often used as a stepping stone to a 
professional website, and present an opportunity to get an insight into a company. 

 
Many students also indicated that they felt social networking sites were beneficial for creating a professional online 
presence: 

 
There is definitely an ability to market yourself as a designer on Facebook, particularly if you have 
some industry contacts. Really it’s just a matter of posting images or videos of your work and 
getting your stuff out there. 
 

Other students, however, believed Facebook was too informal and social to be used effectively as a professional 
networking tool and felt other online instruments such as LinkedIn, Flickr and Vimeo (for video hosting) were more 
appropriate. Flickr and Vimeo, are two sites that will be considered for use in the future, however the limitations of 
each (Flickr for example allows only two videos to be submitted each month) must be noted before a decision is 
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reached. It may be the case that a range of online platforms are utilised to create a more effective mentoring 
scheme in 2010 and beyond. 
 
The response from students regarding the industry feedback and critiques was mixed, though generally positive, 
particularly in the early weeks of the course when feedback was most useful: “In the first few weeks there was 
some excellent feedback from the industry representatives,” and “early on the feedback was strong, and quite 
critical, which was great.” Many students did note that the amount of feedback did start to drop off towards the end 
of the semester as industry representatives struggled to find the time to continually log on and critique the work, 
while three students indicated the amorphous nature of the scheme resulted in an inconsistent amount of feedback 
each week. One student suggested: 
 

It would have been better to have set specialists each week to provide critiques on our work, rather 
than a group of mentors logging on irregularly. 

 
One of the most positive outcomes from the scheme was the peer support within the cohort. Students provided 
each other with critiques over the semester allowing students to gain valuable feedback from multiple sources, 
rather than just one or two industry professionals. One student commented that: 
 

Towards the end of the semester, the students really took over and provided strong feedback, 
which was beneficial because these were the people we were spending most of our time with 
anyway. 

 
Another noted: 
 

It was great to see how everyone was progressing and to be given the opportunity to critique your 
peers and receive critiques was a rewarding experience. 

 
4.2 The mentor experience 
The forum was most active and beneficial in the early weeks of the semester, with participation from industry 
representatives waning in later weeks for a number of reasons. Some professionals, despite good intentions, found 
it difficult to find time to log on every week and provide meaningful feedback. There were, however, a small group 
who remained highly active throughout the entire course. Some mentors specialising in specific areas felt their 
expertise was only required during shortened periods of the semester and hence only participated during that time, 
while three indicated they didn’t feel comfortable critiquing students they hadn’t met face-to-face, reinforcing the 
idea that a pre-existing relationship or connection needs to be present between the mentor and the protégé. While 
some students felt Facebook was too informal, most professionals commented that it was an appropriate host site, 
given that the scheme was accommodating university students not a professional company, and the social qualities 
of such a site were beneficial for mentoring. Again it was noted that the scheme could be improved through a more 
formal and structured format where specific mentors logged in and critiqued work at specific times in the semester, 
based on current student projects and the mentors’ areas of expertise. 
 
CONCLUSION 
 
This pilot study outlined many positive aspects and highlighted key areas that need to be either revised or 
completely reworked to make the project more successful in the future. The scheme allowed students to receive 
feedback and critiques from a range of sources including current peers, recent graduates from the program and 
leading local and national industry professionals. It also presented students with the opportunity to gain insight into 
various design professions while they were still studying and forge connections with possible future employers. As 
the students outlined in the pre-semester survey, connecting with relevant industries is crucial to future success 
and it was felt that the scheme made this possible. 
 
The lack of structure to the scheme however, ultimately weakened its success in several respects. Some mentors 
did not feel comfortable providing critiques, largely due to the lack of pre-existing relationships with students, so 
while it seems evident that mentoring is extremely important within design education, asynchronous online 
mentoring is not enough. To tackle this issue an introductory face-to-face session will be held at the start of the 
course allowing mentors and protégés to meet in person and establish a preliminary connection upon which an 
online relationship can be built. If face-to-face communication is not possible, for example due to time or 
geographical restrictions, then video-conferencing software, such as Skype, could be employed to provide mentors 
and protégés with a preliminary meaningful connection. Facebook was seen as too informal by some of the 
students within the cohort and a change in host site may be applicable, however the mentors were not overly 
concerned with this aspect. The online networking tool Ning was seen as one possible alternative, however in April 
2010 the site’s CEO announced the free service would be suspended and only paid accounts would remain. The 
limitation of two video submissions per month heavily detracts from Flickr’s suitability so it is likely the mentor 
scheme will be hosted through either Moodle or a reworked and more private Facebook group. Given Facebook’s 
immense popularity, accessibility and content-hosting ability it is prudent to further explore the efficacy of this tool 
as the host site. Lastly the role each mentor plays in the scheme will be more structured. Specialist mentors will be 
chosen to interact with future cohorts at specific stages during the semester based on the assessment tasks that 
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students face each week. This will ensure effective and meaningful feedback is provided throughout the entire 
course, while still allowing students to interact with a range of industry mentors. 
 
The pilot study indicated that the online mentor scheme is suitable for any design field that is dependent on digital 
content, provided the students are enthusiastic, the mentors willing, and the online platform capable of hosting the 
required media. Given the global nature of the design industry, particularly architectural science, there is a fervent 
need to connect with peers and industry leaders around the world, and an online medium provides the most 
accessible option. The opportunities for national and international collaboration are boundless, at both university 
and industry levels. Students seeking advice and mentoring are no longer limited to their immediate geographical 
location, and similarly, companies can discover and establish connections with potential employees all over the 
world. The 2009 scheme has since led to strong connections between mentor and mentee participants including 
work experience and paid employment. The scheme will benefit through national and international expansion with 
programs in New Zealand and Singapore, planned for 2011, allowing students to interact with peers and industry 
professionals on a global scale within an evolving, engaging and highly interactive online community. 
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