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ABSTRACT: This paper describes the pilot University of Adelaide wiki project carried out in semester 
2, 2005 and continued in semester 2, 2006. It describes the project background, outcomes and 
evaluations and concludes with recommendations for the future. 
 
A wiki (Hawaiian for quick) is web-based collaboration software that provides the opportunity for groups 
of people to collaborate on documentation. The wiki interface is a web page which is accessible as 
universally as the log on access permits, and is not ”academic” in its origin nor current usage. 
 
The School of Architecture, Landscape Architecture and Urban Design graduate attributes require 
excellent group work process familiarity and outcomes. As well as in-classroom and face-to-face 
collaboration, the School has encouraged opportunities for online collaboration. However, not all 
available online opportunities are welcomed by students (Shannon 2005). National (Krause 2005) and 
these local research findings led to a decision by School staff to request University support for the 
piloting of currently popular wikis as a means of encouraging greater collaboration between students. 
 
This paper describes that process in detail and the evaluations conducted for students using this new 
collaboration tool. The opportunities for this type of collaboration parallel professional office activities. 
 
Conference theme: Education of future Architects 
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1. INTRODUCTION AND BACKGROUND 
 
1. 1 What is a wiki? 
A wiki is an instance of web-based collaboration software that provides the opportunity for groups of people to 
collaborate on documentation. The wiki interface is a web page which is accessible as universally as the log on 
access permits. Wikis are not “academic” in origin or functionality; and as such may have broader appeal to the 
mobile “net-generation” (Mellow 2005). Wikis in their "native form” are characterised by anarchic content growth. 
 
1. 2 Why do we need to use them? 
The School of Architecture, Landscape Architecture and Urban Design requires excellent group work process 
familiarity and outcomes as graduate attributes. This is a key graduate attribute of the School and University, and an 
employee attribute demanded by graduate employers (GCCA 2006). In ”changing (employment) climates” with the 
globalisation of the architectural work force (along with excellent communication skills) the possession of excellent 
teamwork and collaboration skills is the bedrock upon which graduates’ careers are developed (Hagar, Holland and 
Beckett 2002).It can further be argued that with increasing complexity in architectural science, involving cross-
disciplinary and interdisciplinary teams to contribute to ever more ill-defined problems (sustainability, global warming) 
collaboration skills will be more in demand than ever previously. As well as in-classroom and face-to-face 
collaboration, the School has encouraged opportunities for online collaboration through Blackboard - the provided 
Learning Management System - where such opportunities are provided through Discussion Forums (Discussion 
Boards), digital dropbox (for exchange of files), e-mail and the virtual classroom (synchronous chat) with email and 
Discussion Boards the most prevalently used by staff members in course establishment. 

In-classroom research in the School (2001-2004) has revealed generally low uptake of opportunities for 
asynchronous online Discussion Board use in one course when the Discussion Bord contributions are not assessed 
and more importantly, that for assessable Discussion Boards, the contributions are not collaborative (Shannon 2005). 
National research with a large cohort of first year students (Krause 2005:41) found that students in architecture 
courses nationally reported more “work on projects with peers” in and out of the classroom than any other student 
group. Overall 40% of all students report daily/weekly peer collaboration, but only 16% of students report daily or 
weekly use of Discussion Boards, whilst 25% use them irregularly and 58% never use them, although 46% believe 
online discussion groups with other students to be useful. Despite being the heaviest collaborators and arguably 
therefore having the greatest need for online collaboration tools (Shannon 2005) architecture students surveyed 
nationally by Krause et al reported only a 10% daily or weekly use of Discussion Boards, which reversed a pattern of 
being the heaviest Discussion Board users of all discipline groups in 1999 (Mc Innis, James and Hartley 2000 and 
Krause et al 2005: 45). The quest for a new, engaging form of collaboration software ensued in ”changing climates”. 
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1.3 The research question 
These national and local research findings led to a request that the University support the piloting of wikis (Fig 1) as a 
means of encouraging and enabling collaboration between students enrolled in courses within the School of 
Architecture, Landscape Architecture and Urban Design. They had been strongly reviewed by Augur et al (2004). The 
University agreed and the project commenced. It was important to situate this trial within a University course that 
required substantial collaboration between students and group work as the output as opposed to individual, 
competitive work as the output.  Educational evaluation was engaged as the research methodology. 
 
2. THE CONTEXT AND PREPARATION FOR INTRODUCING WIKIS AS A LEARNING TOOL  
 
2.1 Design and Environments: A suitable course for piloting wikis  
An appropriate place for piloting the introduction of wikis was the semester 2, 2005 2nd year compulsory course 
Design and Environments which aimed to extend students’ knowledge of the competing demands at play in the urban 
environment. It is intended that students graduating from this course will hold a better understanding of how cities are 
made and managed, the historical and ideological (political) influences which shape modern cities, as well as the 
views of a range of community and professional stakeholders involved in urban consolidation. Design work proceeds 
on a real site complying with the current developer’s brief. Students were advised that “there is a heavy reliance on 
proto–professional digital learning support” in the course. The overarching course goal was the development of 
professional graduate attributes relating to communication skills – both written and oral - and a familiarity with proto-
professional means of file sharing, document collaboration and group record keeping developed. Most importantly the 
course has a substantial group work component of 50% in 2005 (4 unit course), and 30% in 2006 (8 unit course). 

 

 
Figure 1: Wiki World at the University of Adelaide ~ the wiki home page 

 
2.2 Emphasis on group work and facilitating online collaboration  
Group work is emphasised in this particular course due to its professionally focused goals and because group work 
underpins professional architectural practice in Australia and is therefore a key, core professional skill for all 
graduating students. Group work was carried out to complete 3 Assignments. In Assignment 1 group work was 
carried out by the whole tutorial group working as a team (of approximately 18 students) to construct a physical site 
context model. Whilst there were weekly tutorials for 2 hours the online ‘forum’ provided by the wiki was used by the 
students to record minutes of meetings and the devolvement of tasks.  

Students then self-selected into 2 project teams – for Assignment 2 a team of up to three people whose task was to 
analyse an aspect of a given urban site as a group and for Assignment 3 into Office groups of 5-6 people. Self-
selection for architecture students has been found to produce better overall group results (Tucker 2005).  
 
2.3 Preparation for Group Work and Wikis 
Group work was introduced in a Week 1 two hour “Effective Groupwork” tutorial whilst wikis were introduced formally 
in Week 3 in a three quarter hour “Wiki Workshop”. Both types of preparation were deemed necessary for effective 
wiki group work. In the introductory ”Wiki Workshop” students came prepared with a digital image of themselves. 
During the Tutorial they were able to construct a wiki online presence for themselves (within a scaffold already 
created of the class list divided into tutorial groups). These developing online personas (Fig 2) provided a lot of 
pleasure to students and staff alike as students competed to embellish their online persona with information about 
their favourite buildings and landscapes. Importantly they fulfilled an integral social role in successful collaboration. 

_________________________________________________________________________________________________________
40th Annual Conference of the Architectural Science Association ANZAScA 287 



2.4  Wikis mimicking professional practice 
Wikis were introduced as the means for groups to keep a record of group process and outcome as well as 
collaborate 24/7. Students were informed of the ways that practices create, store and transmit information digitally 
both within the project team and between practice and consultants, and students were invited to participate in a 
facsimile of this process using wikis as an online collaborative tool. The wiki site “Wiki world” was primed with some 
structure (collaborative groups and assignment – group task - information) and that structure formed a scaffold for the 
content that the students added.  
 
2.5 Opportunities for online collaboration within the course and the groupwork 
The wiki site was pre-populated with (self-selected) groups of differing sizes for Assignments (Fig 3). Initially, the five 
tutorial groups were pre-populated as wiki pages comprising 13-18 students plus a Tutor for Assignment 1. Students 
used the wiki to organise group meetings and share the task – by assembling digital resources and "tiling” the site 
model. For Assignment 2, Site Analysis, students self-selected into teams of 2-3 to analyse the site and environs. 
Once again the students established a wiki based around their group work and used their colloborative online wiki to 
record group process and outcomes. They could also see what other Site Analysis teams working on their topic were 
doing and this added to the sense of collaboration instead of competition (Alexander 2006). Students’ Assignment 2 
output was not a wiki alone– it comprised A3 posters and a bound A3 booklet of the 8 teams work collected together. 
How students collaborated to cover all topics but not overlap information, complied with deadlines, worked on shared 
templates for production of the bound booklet was enhanced through the access to/by all group members and all 
processes 24/7 from any computer anywhere which had a web browser installed. 
 
Assignment 3 – the group Master Planning Assignment - required an Office Group of 5-6 people to construct a wiki to 
record (as would a professional  office) Site Meeting Minutes, and preliminary proposals for discussion amongst the 
Office team of consultants. This involved publishing on their wiki their Office Name, logo and Mission Statement. 
Having everything online meant that students could retrieve and contribute anytime, anywhere and staff could review 
progress whenever required. Further, groups across the 5 Tutorials could see what other students were doing. 
 

 
Figure 2: Student Home Page on wiki 

 
3. WIKI TECHNICAL DETAILS 
 
3.1 Software 
Wiki software represented a low-maintenance option for the provision of online collaborative workspaces. Wiki’s 
growing use in recent years indicated that their functionality, reliability and scalability would match the requirements 
for this pilot University of Adelaide project. With minimal resources available for comparative testing, MediaWiki  
(MediaWiki (http://wikipedia.sf.net): 1.3.10 ) was selected from the plethora of open source wikis currently available 
due to its use in major web-wide projects such as Wikipedia. It was assumed that this choice would maximise the 
number of  students having prior experience with wikis. Preliminary testing confirmed that the currently available 
version of MediaWiki was, at least satisfactory.  
 
3.2 Server   
An IBM X330 server was dedicated to the wiki project by the central University Information Technology Services.  
Some hardware specifications are listed : Model: IBM X330; CPUs: Dual Pentium III 1.1GHz processors; RAM: 4G 
memory; Internal hard disks: 30 G disk space. The server operating system was Redhat Enterprise Linux 2.4.21-
32.0.1 (http://www.redhat.com/). In the pilot project in semester 2, 2005, this configuration fulfilled expectations. 
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3.3 Security and Authentication 
The dedicated wiki server was commissioned in the Information Technology Services production context and thereby 
inherited standard monitoring and security. Firewalls allowed access to the necessary ports for the wiki to function. 
The wiki server had web-wide access with no domain-based access restrictions applied. However, server-based web 
authentication against the University's LDAP directory was mandated thereby restricting all access to staff and 
students of the university. This restriction stands in stark contrast to the normally universal access to wikis but was 
deemed essential due to the academic nature of the trial. 
 
4. WIKI TECHNICAL PROBLEMS 
 
4.1 File Size 
While the wiki pilot ran smoothly with minimal technical support requirements several minor problems were 
experienced and required work-arounds to be found and implemented. Worthy of mention is the observation that 
students attempted to upload extremely large files (posters containing text and images) as extremely large bitmaps 
which exceeded even the relaxed file size restrictions we later imposed. The reason we relaxed file size initially 
related to the fact that the default MediaWiki configuration included an unacceptably conservative restriction on the 
size of uploaded files. To compound the problem, the version of MediaWiki deployed failed to report over-sized files 
correctly . How this problem manifested was that many students, on discovering the excessive size of the images that 
they wished to include, opportunistically took advantage of MediaWiki's ‘on-the-run’ thumbnail rendering capability 
(invoked simply by including a 'thumb' directive in image tags). While this approach was usually successful, on 
occasion it failed resulting in a page that MediaWiki would refuse to display. This problem stems from MediaWiki's 
design that prevents excessive processor resources being commandeered by single pages. Unfortunately, 
MediaWiki's behaviour in such circumstances was unsatisfactory, as it did not provide an interface option to re-edit 
the page. 
 
4.2 Training students as a proposal for overcoming technical problems 
Student wiki users could benefit from training in, and tools for conversion to suitable file formats for online delivery of 
digital media incorporating text and graphics. The advent of free and functional PDF writers presents the PDF 
alternative at little or no cost to the institution. To resolve this ‘failure to display images’ problem, the file size 
restriction was relaxed. More recent versions of MediaWiki may report file size restriction breaches more helpfully. It 
was evident that the ultimate solution lies in users receiving more guidance about the need to, and skill in, the re-
sampling of images for online delivery. 
 
5. PRACTICALITIES OF USING WIKIS: STUDENTS AND INFORMATION TECHNOLOGY SERVICES  
 
5.1 Content of the structured training session for students 
A 45-minute hands-on introduction to wikis and their use was incorporated in a tutorial in Week 3, early in the 
semester. This session included the basics of wiki navigation and content creation and management as well as the 
etiquette of wiki use and the capabilities of wikis to protect data and track malicious use. Students were actively 
engaged by creating their own wiki page during this session (Fig 2) thereby engaging students in the learning 
environment, which had the effect of  relegating the wiki "training content” to the status of a "tool” as is demanded by 
the Genreation Y students (Logue, 2006). 
 
5.2 Monitoring and support by Information Technology Services 
Rudimentary system status monitoring was enabled during the course of the pilot. Members of the Online Application 
team (ITS, The University of Adelaide) checked the status of the system several times each week. The project 
manager subscribed to the RSS service that forms part of MediaWiki's functionality and was able to maintain an 
overview of new material and edits. The project manager established a watch list of 4 key navigation pages for the 
wiki. No unauthorised editing of these pages occurred. 
 
6. RESEARCH METHOD  
The effectiveness of the University of Adelaide pilot wiki project was evaluated from the perspective of 
students and staff – both academic staff and the staff of Information Technology Services who provided the IT 
support as this project was a collaboration between academic goals being realised within a technical 
framework. The focus of the pilot wiki trial was on its effectiveness as a collaboration tool to replace 
Discussion Boards and its contribution to developing professional skills. Methods used were observation, wiki 
problem log, student evaluations and students’ assessment output and outcomes. 
 
6.1 Student Evaluations 
As all students participated in a Week 3 Introductory 45 minute wiki tutorial a pre-test Student Evaluation of Learning 
and Teaching (SELT) could also be conducted at that session prior to the wiki introduction. At the end of semester 
(Week 12) a standard post course and Teacher  SELT was conducted embellished with questions about wikis and 
group work in general, as well as the acquisition of professional skills. 
 
6.2 Course Staff Evaluations of student output  
Without having attended the Week 3 wiki Tutorial 4/5 tutors (sourced from architectural practice in Adelaide) created 
introductory wiki profiles for themselves. Staff did not participate in wikis a lot – nor was this expected nor even 
desired – as the wiki interface was a student collaboration web space. However, course staff assessed the wiki 
content for 5% of the Assignment 2 (30%) overall mark and reported good evidence of collaboration, record keeping 
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and upload of work in progress and the final urban site analysis. An additional feature was that sessional professional 
staff could access students’ wikis anytime, wherever they were situated. 
 
6.3 Information Technology Services (ITS) staff 
Notwithstanding minor problems reported previously, MediaWiki proved to be a reliable tool requiring minimal day-to-
day support from the perspective of ITS. As expected, the server supplied was never loaded significantly and except 
when a file system filled up inadvertently remained responsive throughout. 
 
While MediaWiki has proven to be compatible with a wide range of contemporary browsers, the ability to open pages 
for editing in separate browser window tabs (as supported by most browsers other than Microsoft Internet Explorer) 
makes for much easier navigation. Such browsers are therefore to be recommended for wiki use and should be 
available within the university's Standard Operating Environment. 

 
Figure 3: Group pages wiki set up 

 
7. RESULTS 
Students completed 3 Student Evaluation of Learning and Teaching (SELT) evaluations during semester 2. SELTs 
are a centrally administered and analysed and reported University of Adelaide educational evaluation questionnaire 
service. Students scored their understandings on a 7 point Likert scale where 1= strongly disagree and 7=strongly 
agree. The Mean (M) is given for each question. Open-ended questions are also incorporated. Results to these 
questions were coded and analysed by the researchers. Codes are available upon request from the authors. 

1. Pre-wiki SELT to establish a base line of their familiarity with wikis and collaboration tools (Response Rate 
62/78= 79%) (Table 1) 

2. Course SELT with selected wiki questions (Response Rate 50/79 63%) (Table 2) 
3. Teacher SELT with selected wiki questions (Response Rate 62/79 78%) (Table 3) 
These response rates are considered appropriate for analysis and generalisation. 
 
7.1 Pre-wiki SELT to establish a base line (Table 1) 
Prior to the wiki training session a SELT was administered to gather baseline responses. 
 
7.1.2 Wiki prior knowledge  
Students revealed almost no knowledge of wikis with 95% of students (56/59) disagreeing to strongly disagreeing 
that they had any previous knowledge of wikis (M=1.5) and 46 strongly disagreeing (Likert score 1). 4 class members 
had used wikis before for getting information (M=1.5); and 3 only had edited wikis (M= 1.3). 
 
7.1.2 Learning new IT Skills 
Most students (55/61) felt comfortable learning new IT skills (M=6.0); and most (53/61) are motivated to learn new IT 
skills (M=6.0). 
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Table 1: Pre –Wiki SELT responses 

SELT Question or Proposition No of valid 
responses 

Likert responses  
5-7 (positive) 

% agreement 
(Likert 5-7) with 
the Proposition 

1. I have previous knowledge of wikis 
59/62 3/59 5% 

2. I have used wikis for getting information before 
58/62 4/58 7% 

3. I have contributed to (edited) wikis before 
56/62 3/56 5% 

4. I feel comfortable learning new IT skills  
61/62 

 
55/61 

 
90% 

5. I am motivated to learn new IT skills 61/62 53/61 87% 
6. Discussion Boards are useful to my learning 61/62 47/61 77% 
7. I use online Discussion Boards 61/62 43/61 70% 
8. I like interacting online with classmates 61/62 48/61 79% 
9. I believe I can learn from my classmates 61/62 59/61 97% 
10. I like interacting online with teachers 61/62 53/61 87% 
11. All graduates need good IT skills to be 
professional today, 

61/62 58/61 95% 

12. I use web-based resources and information 
designed specifically for my course. 

61/62 53/61 87% 

 
 
7.1.3 Discussion Boards 
47/61 students believed Discussion Boards are useful to their learning (M=5.4) and 43/61 said that they used online 
Discussion Boards (M=5.0).  
 
7.1.4 Philosophy of learning from others/learning online 
48/61 students liked interacting online with classmates (M=5.6) and 59/61 believe they can learn from their 
classmates (M=6.2). 53/61 like interacting online with teachers (M=5.8). The highest SELT Mean (M=6.5) underlines 
the importance of teaching current IT skills, with 58/61 students believing “All graduates need good IT skills to be a 
professional today”.  61/62 students agree that they “use web-based resources and information designed specifically 
for my course” (M=6.0). 
 
7.1.5 Open ended questions 
Students were asked two open ended questions: 
"Do you have any concerns about learning/using IT?” The most prevalent responses related to the speed of learning 
and whether they would keep up eg “speed of teaching is often very fast and once you are lost you cannot catch up”. 
 
"Do you have any concerns about learning from your peers?” Students expressed almost no concerns saying e.g. “ It 
would be great if all peers able to interact well and work together as a team in assignments” and “No, I feel everybody 
has something to contribute”. Concerns expressed were that everyone’s opinion was respected and that hopeful 
expectatation that everyone would contribute. 
 
7.2 Course SELT with selected wiki questions (Table 2) 
The standard course SELT conducted at the conclusion of the course was extended with questions about wiki and 
group work. 
 
7.2.1 Development of wiki skills 
Students were asked to strongly disagree through to strongly agree with this proposition: “I developed my wiki skills 
during this course”. 39/48 agreed to strongly agreed (Likert scale 5-7) with this statement (81%) (M=5.6). 

7.2.2 Development of group work skills 
Students were asked to strongly disagree through to strongly agree with this proposition: “I developed my group work 
skills during this course”. 44/49 agreed to strongly agreed (Likert scale 5-7) with this statement (90%) (M=5.8). 

No questions were asked requesting students’ reflections on the relationship between wiki skills and group skills. 

7.3 Teacher SELT with selected wiki questions (Table 3) 
The standard Teacher SELT conducted at the conclusion of the course was extended with questions about wiki and 
acquisition of professonal skills.  
 
7.3.1 Wikis and learning professional skills 
37/50 students agreed to strongly agreed with the statement that “The coordinator organised interactive learning 
opportunities through wikis. (74%) (M =5.4) and 48/51 students agreed to strongly agreed with the statement that 
“The coordinator emphasized acquiring professional skills in this course” (94%) (M =6.3). 
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Table 2: Post –course SELT responses 

SELT Question or Proposition 
 

No of valid responses Likert responses 5-7 % agreement (Likert 5-
7) with the Proposition 

1. Overall, I am satisfied with the quality 
of this course 

50/50 45/50 90% 

2. This course stimulates my enthusiasm 
for further learning 

50/50 42/50 84% 

3. I feel part of a group committed to 
learning 

50/50 40/50 80% 

4. I am motivated to learn in this course 50/50 45/50 90% 
5. This course helps me to develop my 
thinking skills 

50/50 47/50 94% 

6. My ability to work independently is 
being increased 

50/50 38/50 76% 

7. In understand more about how urban 
environments are planned and managed 

49/50 47/49 96% 

8. I understand more about how urban 
environments respond to stakeholder 
interests 

49/50 48/49 98% 

9. I understand more about how urban 
environments are politically shaped. 

49/50 46/49 94% 

10. I developed my wiki skills during this 
course 

48/50 39/48 81% 

11. I developed my professional 
speaking skills during this course 

49/50 40/49 82% 

12. I developed my group work skills 
during this course 

49/50 44/49 90% 

13. I developed my critical thinking skills 
during this course 

49/50 43/49 88% 

14. I developed my ability to respond to 
studio-based criticism during this course 

49/50 44/49 90% 

 

Table 3: Post-course Teacher  SELT responses 

 
SELT Question or Proposition 

 

 
No of valid 
responses 

 
Likert responses 5-7 

 
% agreement (Likert 5-
7) with the Proposition 

1. The coordinator organised interactive 
learning opportunities through wikis. 

50/51 37/50 74% 

2. The coordinator emphasized acquiring 
professional skills in this course 

51/51 48/51 94% 

 

8. DISCUSSION AND CONCLUSION 
Students evaluations reveal that they increased their IT skills during this course – they learned to manage a wiki and 
populate it with content in a proto-professional environment. They evaluated their knowledge of wikis at the 
commencement of the course as very low and they managed (with no input from the Coordinator or the tutors) to 
produce a meaningful wiki "product" on which they all collaborated which, it could be argued from their evaluation, 
contributed to the development of their group work and professional skills. The evaluations revealed that students 
started from a very low knowledge base – only 7 from a class of 79 had any prior experience of wikis as a user or an 
editor. Students are both comfortable with, and motivated to learn new IT skills. Students like interacting online with 
classmates, they value learning from their peers, and teachers, and to an overwhelming extent believe that “All 
graduates need good I skills to be a professional today”. Students are accustomed to using the web-based resources 
and information designed specifically for their course. Students’ principal concerns about learning/using IT is the 
speed of learning and that feeling of being left behind. Students are unconcerned about learning from their peers 
believing that interfaces which permit interaction and the ability to work together as a team in assigments is ”great”. 
What concerns they do have about collaborative learning relate to the desire for everyone’s opinion to be respected 
and that everyone contribute equally.  

At the end of the semester evaluation, most students (39/48) believed that they had developed their wiki skills during 
the course and an even greater majority (44/49) believed that they had developed their group work skills during the 
course. In the end of semester Teacher SELT evaluation the majority of students (74%) believed that they had 
experienced interactive learning opportunities through wikis and an overwhelming majority (94%) agreed that the 
course emphasis was on acquiring professional skills. 

As one of the principal goals for the introduction of wikis was the opportunity for development of group work skills in 
the context of the acquisition of professional skills there is evaluation evidence (with 74% agreement) to support the 
proposition that the medium of wikis promoted interaction. Collaboration and a professional approach to group work 
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followed, and 94% agreed that the course emphasis was on acquiring professional skills. Assessment results and the 
quality of the assessable work achieved in the course demonstrated the acquisition of these skills. Results for the 
course were pleasing with 29 Credits (65-74) and 13 Distinctions (75-84) which are excellent grades for design-based 
courses with multiple hand-ins and three group projects, and reflected that 66% of the final assessments were Credit 
grade or better over the whole class. No comparative assessments with previous iterations of the course are possible 
as the course was delivered in this structure for the first time in 2005. 

9. RECOMMENDATIONS FOR THE FUTURE 
The education of students about collaboration tools is in its infancy at the University of Adelaide. This project has 
demonstrated that wikis are a well accepted and well liked tool for effective collaboration. Therefore, in order to move 
from a pilot study to a well supported embedded model the wiki pilot teaching team recommends that wiki support be 
continued and extended into 2006 and beyond. The course which is the subject for the pilot will continue to utilise 
wikis to encourage collaboration given a well-supported IT environment. If the University is going to support a 
growing use of wikis by staff and students capacity planning needs to be undertaken to ensure that dedicated 
infrastructure and other resources are not overwhelmed by growing use.  

In summary, this pilot has demonstrated that students in one course benefited from opportunities for collaboration 
provided through wikis. 
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